
 

 
Subject Overview - RE 

 Our Curriculum Threads 
International Learners 

• Diversity & Mutual Respect  

• Sustainability and Ecology 

• Community and collaboration 

 Aspirational Leaders 
• Responsibility and respect 

• Creativity, innovation and curiosity 

• Confidence and resilience 

Literacy Champions  
• Love of reading and language 

• Confident, articulate speakers 

• Creative and adaptive authors 
•  

 
 
 

“Unlocking potential, inspiring success, celebrating diversity”. 
Intent  
At Elmridge Primary School, our vision of "Unlocking potential, inspiring success, celebrating diversity" underpins our Religious Education (R.E.) 
curriculum. We are dedicated to creating an inclusive environment where every pupil, regardless of their background or individual needs, can 
flourish. Guided by our values of collaboration, challenge, and compassion, we strive to engage all pupils with a wide range of religious and non-
religious worldviews. 
The intent of our R.E. curriculum, built on Kapow's comprehensive scheme of work, is to nurture critical thinkers who approach diverse religions and 
worldviews with openness and curiosity. We aim for pupils to gain a deep understanding of essential concepts, allowing them to forge meaningful 
connections across various beliefs. Our curriculum promotes critical thinking through thought-provoking questions, encouraging respect and 
appreciation for diversity while providing opportunities for personal reflection on their own beliefs. 
Through a progressive curriculum that examines local, national, and global perspectives, pupils will build their conceptual knowledge of religions and 
worldviews. This approach fosters the development of essential disciplinary skills and enhances their understanding of their own positionality in 
relation to their learning. By revisiting key ‘big questions’ and building on prior knowledge, pupils will investigate how religion and worldviews 
manifest as lived experiences across different contexts. They will consider the societal impacts of these worldviews and engage in reflective practises 
to articulate their own personal beliefs. 
Our R.E. curriculum not only cultivates critical thinking and respect for diversity but also aligns with our commitment to unlocking potential and 
celebrating the rich tapestry of beliefs that shape our world. 
 



 

 
RE Long Term Overview 

 
Key Concepts: Beliefs                               Wisdom & Mortality                                 Practices                                 Community & Belonging     
 
Year 

Group 
Autumn A Autumn B Spring A Spring B Summer A Summer B 

EYFS In the EYFS, RE sits very firmly within the areas of Understanding the World and Communication and Language.                                                                                                                            
Aspects of RE can also be found in Personal, Social and Emotional development, Literacy and Expressive Arts and Design. 

1 
How did the world 

begin? 

 
What do some 

people believe God 
looks like?   

What is God’s job?  
Why should we care 

for the world? 

How do we know 
that new babies are 

special?  

Why should we care for 
others?  

2 
Why do we need to 

give thanks?  
What do candles 
mean to people?  

How do we know some 
people feel a special 
connection to a god?  

What is a prophet?  
How do some people 

talk to God?  
Where do some people 

talk to God?  

3 
What makes us 

human?  
Where do our morals 

come from?  
Is scripture central to 

religion? 
What is Peace Mala? 

Why is water 
symbolic?  

Why is fire used 
ceremonially?  

4 Are all religions equal?  
What makes some 

texts sacred?  
Just how important are 

our beliefs?  
Exploring Peace Mala 

Why is the bible the 
best-selling book of 

all time?  

Does the language of 
scripture matter?  

5 
Why do people have 
to stand up for what 

they believe in?  

Why doesn’t 
Christianity always 

look the same?   

What happens when we 
die? (part 1) 

What happens when 
we die? (part 2) 

Who should get to 
be in charge?  

Why are some places in 
the world significant to 

believers?  



 

 

6 
Why do religion look 
different around the 

world? (part 1) 

Why do religion look 
different around the 

world? (part 2) 

Why is it better to be 
there in person? 

Why is there 
suffering? (part 1) 

Why is there 
suffering? (part 1) 

What place does religion 
have in our world 

today? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
EYFS Topic Overviews 

 
The EYFS framework fosters a positive sense of self and others, enabling children to form respectful relationships through a blend of guided teaching and 
independent exploration in an enabling environment. Children will begin to appreciate the diversity within their community and develop emerging moral 
and cultural awareness. Throughout their EYFS journey, children will encounter various religious and non-religious worldviews, reflecting the traditions of 

their families and communities. A key method of learning about R.E. will be through storytelling, where they will engage with narratives from different 
traditions, ask questions, and reflect on their own feelings. Additionally, children will learn about R.E. through interactions with special people, objects, and 

visits to places of worship, including assemblies led by Mother Claire several times a year. 

 
Nursery 

 
 

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
 

Topic 
All about me 

 

 

Sparkle & Shine 
 

People Who Help Us Minibeasts 
 

Transport and 
Travel 

Under the Sea 
 

 

 
Communication 

& Language 

* To listen to simple 
stories and understand 
what is happening, using 
the pictures.  
 
* To listen to others when 
they speak.  
 

* To listen to simple 
stories and understand 
what is happening, using 
the pictures.  
 
* To listen to others when 
they speak.  
 

* To remember ‘what 

happens’ in longer stories. 

 
* To use language to retell 
a simple past event in the 
correct order. 
 

* I enjoy listening to 

longer stories. 

 
* To understand ‘why’ 
questions. 
 
 

* I enjoy listening to 

longer stories. 

 
* To understand ‘why’ 
questions. 
 

* To express a point of 

view and debate when I 

disagree with an adult or a 

friend. 

* To use a wider range of 
vocabulary in my work, 
which is linked to 
knowledge, skills and 
technical language in all 
areas of learning and 
development. 

 
Understanding 

the World  

 

*To talk about my family.  
 
* Through stories and 
pictures children explore 

* To talk about some 
similarities and 
differences between 
celebrations between 

* To talk about what it 
means to belong.  
 
* I am continuing to 
develop positive attitudes 

* To talk about what it 
means to belong.  
 
* I am continuing to 
develop positive attitudes 

*Children to explore 
through play models of 
houses, small world, train 
sets, car mats and begin 
to understand how 

* I know that there are 
different countries in the 
world and can talk about 
some differences they 



 

 
People, 

Communities & 
Culture 

 

who is special to them and 
why  
 
 

different religions and 
cultures.   
*Through stories and 
pictures I am beginning to 
recognise that different 
people celebrate and live 
in different ways, in our 
country and around the 
world 
*Continue developing 
positive attitudes about 
the differences between 
people  

about the differences 
between people 
 
*To learn about and meet 
people that help us in our 
community through first 
hand experiences, asking 
questions, stories and 
pictures.  

 

about the differences 
between people 
 
*To learn about and meet 
people that help us in our 
community through first 
hand experiences, asking 
questions, stories and 
pictures.  
 

buildings, transport and 
people live together 
 

have experienced or seen 
in photos 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
Reception  

 
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

 
Topic 

Families 

 

Celebrations Around 
the World 

Homes  

 

Growing  

 

Animals  

 

Our World 

 

 
Communication 

& Language 

 

* To engage in story 
times, developing my 
vocabulary.  
* To use new vocabulary 
in different contexts.  
 

* To offer my ideas in 
small group contexts. 
* To use new vocabulary 
through the day.  
 

* To use non-fiction 
books, to extend my 
knowledge of the world 
and illustrate a current 
topic.  
 

* To listen to and talk 
about stories to build 
familiarity and 
understanding.  
* To use non-fiction 
books, to extend my 
knowledge of the world 
and illustrate a current 
topic.  
 

* To use talk to help work 
out problems and 
organise my thinking and 
activities, and to explain 
how things work and why 
they might happen.  
* To articulate my ideas 
and thoughts in well-
formed sentences.  

* To retell a story, once I 
have developed a deep 
familiarity with the text, 
using some exact 
repetition and some in 
my own words.  
 

 
Understanding 

the World  

 
People, 

Communities & 
Culture 

 

* To talk about, use 
pictures and use stories 
to explain which times 
are special to me and 
why.  
*To talk about members 
of their immediate family 
and community  
* To talk about the 
people who help us in our 
community.  
 

* To recognise that 
people have different 
beliefs and have special 
stories that are important 
to them  
*To understand the 
purpose of places of 
worship, drawing on their 
own experiences.   
* Through stories and 
pictures, recognise some 
similarities and 
differences between life 
in this country and life 
and celebrations around 
the world and in different 
countries. (Halloween, 
Bonfire night, Diwali, 
Hanukah, Christmas) 

* Through stories and 
pictures, recognise some 
similarities and 
differences between life 
in this country and life 
and celebrations around 
the world and in different 
countries. (Chinese New 
Year)  

* Through stories and 
pictures, recognise some 
similarities and 
differences between life 
in this country and life 
and celebrations around 
the world and in different 
countries. (Easter) 

* To talk about things I 
find interesting, puzzling 
or wonderful.  
* To talk about some 
similarities and 
differences between 
different religious and 
cultural communities in 
this country. 

* To talk about some 
similarities and 
differences between 
different religious and 
cultural communities in 
this country.  
* To discuss holidays and 
places I have been 
beyond my local 
community.  
*To explain some 
similarities and 
differences between life 
in this country and life in 
other countries 
 



 

 
Year 1 

 

 Autumn  Spring  Summer 
Substantive 
Knowledge 

How did the world 
begin? 

(Christian, Jewish, Hindu) 

 
On completion of the unit 

pupils will know… 

• Some people believe 
God exists as a powerful, 
non-human being. 

• There are different 
names for God. 

• Some spoken and 
written words are 
important to people. 

• Creation stories provide 
people with possible 
answers as to why we 
are here. 

• Followers often read 
religious stories. 

 

What do some people 
believe God looks 

like?   
(Christian, Hindu, Muslim) 

 
On completion of the unit 

pupils will know… 

• In some religions, 
followers believe in 
one supreme being or 
God who is loving.  

• There are different 
ways to refer to and 
represent God. 

• Some religious people 
use art, objects and 
special times to 
represent and 
remember incarnation 
of God  (of the 
presence of God on 
Earth). 

• Religious stories can 
help us to understand 
religious beliefs. 

 

What is God’s job? 

(Jewish, Zoroastrianist, 
Muslim, Hindu, Christian) 

 
On completion of the unit 

pupils will know… 

• In some religions, 
followers believe in 
one supreme being or 
God who is loving. 

• People have different 
ways of 
understanding God 
on Earth 
(incarnation). 

• There are different 
names for God. 

• People have different 
ideas about the role 
of God. 
 

Why should we care 
for the world? 

(Jewish, Muslim, Hindu, 
Jain, Humanist) 

 
On completion of the 
unit pupils will know… 

• Creation stories 
provide people with 
possible answers as 
to why we are here. 

• Some religious and 
non-religious 
stories may guide 
people to care for 
animals and the 
planet. 

• Religious teachings 
often encourage 
gratitude for what 
God created (eg. 
others and the 
planet) and a 
responsibility to 
look after it. 

• The way people 
treat animals and 
nature reflects their 
worldview. 

 

How do we know 
that new babies are 

special?  
(Muslim, Hindu, Christian, 

Humanist) 

 
On completion of the unit 

pupils will know… 
• In Islam, when a 

baby is born, the 
father or another 
male family member 
whispers a special 
prayer called the 
Adhan into the 
baby’s right ear. 

• In Hinduism, families 
in India may have a 
special ceremony 
called Jatakarma to 
welcome the baby 
into the family and 
community. 

• In Christianity, some 
babies have a 
ceremony called 
baptism or 
christening. The 
baby may have holy 
water sprinkled on 
their head, hear 
prayers and Bible 
stories, and have a 
special candle lit. 

Why should we care for 
others?  

(Sikh, Christian, Jewish, 
Muslim, Humanist) 

 
On completion of the unit 

pupils will know… 

• Many people give 
money, time or 
donations to charity as a 
way of showing that 
caring for others is 
important. 

• Some stories may guide 
people to care for 
others. 

• Religious (and non-
religious) groups often 

provide support and 
care to their local and 

worldwide communities. 

• People with similar 
worldviews often work 
together to care for the 
world and for others. 

 



 

 
Lesson 

Sequence  

L1 – To identify what creation 
means in relation to the 
natural world. 
L2 - To recognise that some 
people believe God created 
the world by listening to the 
Jewish and Christian creation 
stories. 
 L3 – To recognise that there 
are different creation stories 
to explain how the world 
began. 
L4 – To express ideas about 
what a creator might be like 
based on creation stories. 
L5 - To know that many 
Humanists use science to 
understand how the world 
began. 
L6 – To explore and express 
ideas about how the world 
began. 
 

L1 – To express ideas about 
God. 
L2 – To explain how some 
Muslim people express 
their ideas about God. 
L3 – To recognise some of 
the different forms of God 
in the Hindu worldview. 
L4 – To recognise that 
many Christian people 
believe Jesus is the son of 
God and God on Earth 
L5 – To identify how some 
religious worldviews refer 
to and represent God. 
L6 – To identify and explain 
some of the different 
names people use for God. 
 

L1 – To investigate 
different beliefs about 
God through exploring the 
99 names of Allah. 
L2 - To identify beliefs 
about special relationships 
with God from a Jewish 
story. 
L3 – To describe what 
some people believe 
about God using Jewish 
scripture. 
L4 – To describe what 
some people believe 
about God using a 
Christian story. 
L5 - To understand what 
some Hindus believe 
about God’s different 
forms and identify the 
roles of the Trimurti. 
L6 – To explore some 
Zoroastrian beliefs about 
God through their creation 
story. 

L1 – To explore who 
might own the world 
through a creation story. 
L2 - To investigate why 
some people believe 
God created humans last 
in the Jewish and 
Christian creation story.  
L3 – To explore the 
meaning of stewardship 
by analysing quotes. 
L4 – To investigate what 
some Muslims believe 
about caring for the 
world by exploring 
stories from 
Muhammad. 
L5 - To recognise why 
some people believe it is 
important to care for the 
world by exploring 
ahimsa. 
L6 – To understand the 
importance of taking 
care of the world from 
different worldviews. 
 

L1 – To explore the belief 
in a God that created 
humans and suggest why 
babies are special to 
parents. 
L2 - To explain why some 
Muslim people welcome 
a new baby with the 
Adhan. 
L3 – To explain how some 
Muslim people welcome 
a new baby by 
investigating Aqiqah. 
L4 – To explain how some 
Hindu people welcome a 
new baby by exploring 
Jatakarma. 
L5 - To explore how 
promises are made 
during Christian baptism 
ceremonies. 
L6 – To identify why 
names are sometimes an 
important part of baby 
naming ceremonies. 
 

L1 – To identify how and why 
some people care for others 
by exploring the Sikh belief in 
Sewa. 
L2 - To investigate why many 
Muslims believe it is 
important to care for others 
by exploring Zakat. 
L3 – To investigate why some 
ways of caring might take 
more effort and receive less 
thanks than others by 
exploring Tzedakah. 
L4 – To explore Christian 
teachings on caring through 
stories about Jesus. 
L5 - To identify some 
Humanist beliefs about the 
importance of caring for 
others. 
L6 – To explore modern 
examples of how people use 
their skills to care for others. 
 

Community 
Links   

  
Nativity Performance 

  
To visit Hale 
Synagogue 

 
 

Prior 
Learning 

Links  

In EYFS children learnt that 
people have different beliefs 
and celebrate special times in 
different ways.  They 
discussed similarities and 
differences between different 
religious. 

In the previous unit of 
work, children learnt about 
how people believed the 
world was created and 
God’s role in that.  
   

 

In the previous unit of 
work, children learnt 
about why Muslims, 
Christians and Hindus 
believe in god, and what 
God looks like.  

In Autumn 1, children 
looked at how the world 
began. Learning about 
the different creation 
stories.  

In Spring 2, children 
learnt about why we 
should care for the world, 
and the meaning of this 
in a range of different 
religions.    

In Autumn 2 children learned 
about the birth of Jesus and 
how Christians celebrate this 

around the world. 
 



 

 
Key 

Vocabulary  

• Belief  

• Christian 

• Creation  

• God 

• Hindu  

• Jewish  

• Idea  

 

• Allah 

• Brahman 

• Bible  

• Jesus  

• Believe  

• Christmas  

• Muslim  

• Allah  

• Believe 

• Christian  

• Bible 

• Miricle  

• Trimurti 

• Zoroastrian 
 

• Belief 

• Brahman 

• Creation  

• Important  

• Responsibility  

• ceremony 

• creation  

• promises  

• prayer  

• special  
 

• religion 

• responsibility 

• scripture 

• Sikh 

• Waheguru 

• Zakat 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 

 
Year 2  

 

 Autumn  Spring  Summer 
Substantive 
Knowledge 

Why do we need to give 
thanks?  

(Hindu, Christian, Humanist) 

 
On completion of the unit 

pupils will know… 

• Worship means to 
honour and adore. 

• Some objects that are 
special to followers of 
religious traditions. 

• One reason religious 
followers worship is to 
show gratitude, say 
‘thank you’, to God. 

• When some people talk 
to God they might use 
their body to show 
respect.  

• Offerings used to 
express gratitude may 
be used to help a 
person’s local or 
national community. 

 

What do candles 
mean to people?  

(Christian, Hindu, Jewish) 
 
On completion of the unit 

pupils will know… 

• Festivals usually 
celebrate a special or 
miraculous event from 
the past.  

• Festivals often use 
light symbolically as 
part of celebrations. 

• A festival is celebrated 
by many people and 
happens regularly.  

• People from the same 
faith may celebrate a 
festival differently.  

• Many festivals are 
often celebrated as a 
community. 

How do we know 
some people feel a 

special connection to 
a god?  

(Sikh, Muslim, Christian, 
Jewish, Hindu) 

 
On completion of the unit 

pupils will know… 

• Some people believe 
God performed 
miracles in the past. 

• Some people believe 
there are people who 
are chosen for a 
special purpose by 
God.  

• It is important to use 
language such as 
‘some’, ‘many’ and 
‘most’ when 
discussing the beliefs 
of followers of a 
particular worldview. 

 

What is a prophet? 
(Christian, Muslim, 

Jewish, Sikh) 
 
On completion of the 
unit pupils will know… 

• A prophet is 
someone who talks 
about God’s plan or 
will. 

• Some people talk to 
God in different 
ways and for 
different reasons.  

• Wisdom means 
knowledge that 
comes from 
experience. 

• Prophets and gurus 
are considered to 
share God’s wisdom 
and guidance 
having had it 
revealed to them by 
God. 

  

How do some people 
talk to God?  

(Muslim, Jewish, Hindu) 
 

On completion of the unit 
pupils will know… 

• People pray for 
different reasons, 
and they can pray 
anywhere—at home, 
outside, or in a place 
of worship. 

• Muslims pray five 
times a day. This is 
called Salah, and it is 
an important part of 
their faith. 

• Jewish people use a 
special hand-written 
scroll called the 
Torah during 
prayers. 

• Hindus pray in a way 
called puja. They 
pray in front of a 
shrine or puja table. 
 

Where do some people 
talk to God?  

(Hindu, Alevi, Muslim, Sikh) 

 
On completion of the unit 

pupils will know… 

• Some Jewish people 
believe God 
communicated with 
humans through the 
Torah. 

• Some Jewish people visit 
a synagogue to worship 
and pray with members 
of their community. 

• Some Muslims visit the 
mosque to worship and 
pray with members of 
their community. 

• Some Sikh people visit a 
gurudwara and some of 
the features help them 

to pray.  
• Some Alevi people visit a 

cemevi and some of the 
features help them to 
pray. 

 

Lesson 
Sequence  

L1 – To identify how and why 
some people say thank you 
by reflecting on personal 
experience. 
L2 - To recognise how and 
why some people celebrate 

L1 – To express and 
compare ideas about the 
meaning of candles. 
L2 – To recognise why 
candles are used to 

L1 – To identify how the 
Christmas story 
symbolises that Jesus is 
special. 
L2 - To investigate why 
Guru Nanak is seen as 

L1 – To identify the 
characteristics of a 
prophet by exploring a 
story. 
L2 - To investigate 
stories about people’s 

L1 – To consider why 
some people might 
choose to talk to God. 
L2 - To investigate ways 
some people pray. 

L1 – To explore how Muslims 
pray both individually and in 
a mosque. 
L2 - To describe and explain 
the features of an Orthodox 
Christian church. 



 

 
harvest by examining what 
they say and do. 
L3 – To identify why some 
Hindus and Christians feel 
thankful to God by exploring 
stories. 
L4 – To describe how and 
why some Hindus express 
gratitude to God by exploring 
puja. 
L5 - To identify how some 
Hindus and Christians thank 
God by examining what they 
do. 
L6 – To explore music to 
understand how some 
Christians thank God. 

represent stories and 
beliefs. 
L3 – To know that the 
festival of Diwali can be 
celebrated in different 
ways. 
L4 – To know how some 
Christian followers might 
celebrate Advent. 
L5 – To understand why 
candles are used during 
Hanukkah. 
L6 – To understand what 
candles mean to people. 
 

special from birth within 
the Sikh worldview. 
L3 – To identify how some 
people know that others 
are special using stories. 
L4 – To understand that 
some people believe 
certain children are special 
by exploring a Hindu story. 
L5 - To understand why 
Muhammad is special to 
some people through 
exploring a story. 
L6 – To investigate a story 
that shows Jesus as special 
for some believers. 

responses to the role of 
a prophet. 
L3 – To explore the 
promises made to some 
prophets in stories and 
scriptures. 
L4 – To investigate how 
the role of Muhammad 
is important to some 
Muslims using stories 
and scripture. 
L5 - To explore the role 
of Jesus in different 
worldviews using stories 
and scripture. 
L6 – To explain the 
importance of Guru 
Nanak for some Sikhs by 
looking at key events 
and teachings. 
 

L3 – To recognise how 
different people use their 
bodies to pray by 
exploring practices. 
L4 – To understand why 
some people use special 
objects and clothing 
during prayer. 
L5 - To explore Hindu 
prayer practices and the 
significance of special 
objects. 
L6 – To explore where 
some prayers come from. 

L3 – To compare different 
Christian places of worship. 
L4 – To explore the 
importance of the synagogue 
to some Jewish people by 
identifying features that help 
them pray. 
L5 - To discuss why a 
gurdwara is a special place 
for some Sikh people by 
discovering the importance of 
its different features. 
L6 – To find out why different 
places are important to 
people because of their 
beliefs. 
 

Community 
Links   

  
Nativity Performance 

 
 

 

To visit Manchester 
Gurdwara  

 
 

Prior 
Learning 

Links  

In Year 1, children learnt 
about why they should care 
for the world through the use 
of exploring stories from the 
past.  

In Year 1, children looked at 
how the world began. 
Learning about the 
different creation stories. 
   

 

In Year 1, children learnt 
about the different 
representations different 
religions have of God.  

Last half term, children 
looked how we know 
some people feel a 
connection to God  

In Year 1, children learnt 
about the different 
representations different 
religions have of God and 
how he looks.  

Last half term, children learnt 
about how different religions 
talk to God.   

 

Key 
Vocabulary  

• express 

• festival 

• mandir 

• murti 

• puja 

• shrine 

• symbol 

• worship 

• Diwali 

• festival 

• Hanukkah 

• prayer 

• sacred 

• symbol 

• temple 
 

• avatar 

• chosen 

• deity 

• Guru 

• messenger 

• Old Testament 
 

• chosen 

• Guru  

• messenger 

• Messiah 

• Qur’an 

• value 
 

• mosque 

• puja 

• Qur'an 

• synagogue 

• Torah 

• Mandir  

• Alevi 

• equality 

• Langar 

• mosque 

• Pagan 

• the Trinity 

 



 

 
 

Year 3 
 

 Autumn  Spring  Summer 
Substantive 
Knowledge 

What makes us 
human?  

(Hindu, Christian, Buddhist, 
Humanist) 

 
On completion of the unit 

pupils will know… 

• Soul means a person’s 
spiritual and emotional 
sense of identity. 

• Some people believe all 
living things have a soul 
and that it is immortal. 

• Some people believe 
spirituality and soul to 
be unique to humans. 

• Some people believe 
connection with God to 
be a spiritual 
experience. 

• Prayer, meditation and 
rituals are used to 
connect spiritually. 

 

Where do our morals 
come from?  

(Christian/Jewish, Buddhist, 
Muslim, Hindu, Humanist) 

 
On completion of the unit 

pupils will know… 

• Morals are our 
thinking about what is 
right and wrong. 

• Many religious and 
non-religious 
worldviews express 
the idea of a ‘Golden 
Rule’ relating to how 
we treat others. 

• People’s views about 
what is right and 
wrong change over 
time and place.  

• Many factors affect 
our morals and life 
choices. 

• All communities have 
rules and guidance for 
how to live together. 

 

Is scripture central to 
religion?  

(Jewish, Muslim, Christian) 
 

On completion of the unit 
pupils will know… 

• Some people believe 
connection with God 
to be a spiritual 
experience.  

• Rituals are a way of 
expressing beliefs 
and ideas about God. 

• The way scriptures 
are used and treated 
reflects beliefs about 
their importance. 

• Worship can take 
many forms and 
often involves 
symbolism. 

 

 

What is Peace 
Mala? 

 
On completion of the unit 

pupils will know… 

• The golden rule of 
the Peace mala is 
treat others as you 
wish them to treat 
you. 

• Everyone is unique 
and that we should 
celebrate our 
differences.  

• When we are kind to 
someone it often 
makes them want to 
be kind too and has a 
ripple effect.  

• When we act with 
kindness we are 
making a difference 
and creating a more 
compassionate 
world. 

• All religions, have a 
peace message for 
faith members to 
follow and 
encourage respect 
and kindness for 
others. 

 
 

 

Why is water 
symbolic? 

 (Christian, Sikh, Shinto) 
On completion of the unit 

pupils will know… 

• Buddhists use water in 
their rituals because it 
represents purity, 
cleansing, and 
calmness. 

• In Shinto (a religion 
from Japan), water is a 
symbol of purity. 
Before entering a 
shrine, people wash 
their hands and rinse 
their mouths to show 
respect and make 
themselves clean 
before praying. 

• Christians use water in 
baptism. It is a special 
ceremony that shows 
a person is washed 
clean of sin and has a 
new life with Jesus. 
Baptism also reminds 
Christians of Jesus’ 
death and 
resurrection. 

• Hindus believe that 
water is holy and can 
purify. A big Hindu 

Why is fire used 
ceremonially? 

(Hindu/Sikh, Zoroastrianist) 

 
On completion of the unit 

pupils will know… 

• Ceremonies involving 
fire are important 
occasions for some 
communities.  

• Fire is often used in 
ceremonies and rituals 
to symbolise purity.  

•  Fire can represent 
peace and unity in 
some ancient 
traditions.  

• In some ceremonies, 
fire is used to 
symbolise protection, 
good luck and 
harmony.  

• Fire is sometimes used 
as a sign of 
remembrance. 

  



 

 
festival called Kumbh 
Mela happens near 
special rivers, like the 
River Ganges. Many 
people travel there to 
bathe in the water as 
part of their faith. 

Lesson 
Sequence  

L1 – To consider what makes 
humans special by exploring 
beliefs about the soul. 
L2 - To describe what some 
people believe about being 
human through exploring 
personal responses. 
L3 – To explore the meaning 
of spirituality to different 
people. 
L4 – To explain how and why 
some Buddhists meditate. 
L5 - To present own and 
others’ views to answer the 
enquiry question, ‘What 
makes us human?’. 
L6 – To explore music to 
understand how some 
Christians thank God. 

L1 – To explain what morals 
are. 
L2 – To evaluate the 
importance of religious 
guidance to some Christian 
and Jewish people. 
L3 – To explore how some 
people remember moral 
guidance. 
L4 – To describe how some 
people apply religious 
guidance in daily life. 
L5 – To analyse religious 
and non-religious guidance. 
L6 – To express and justify 
opinions about moral 
guidance. 

L1 – To explore some key 
Jewish beliefs about 
scripture by studying 
religious practices, art and 
writings. 
L2 - To explain how beliefs 
about the source of 
scripture may impact the 
value placed on it. 
L3 – To make connections 
between beliefs about the 
Qur’an and the Hadith and 
how they are used. 
L4 – To identify similarities 
and differences between 
Jewish and Christian 
scripture. 
L5 - To recognise the value 
of the Bible by exploring 
how and why some 
Christians use it. 
L6 – To evaluate what 
makes scriptures central 
to religion. 

L1 - To understand the 
meaning of the Peace 
Mala. 
L2 - To understand that 
we are all different 
L3 - To identify ways to 
create a more 
compassionate world. 
L4 - To recognise how 
some religion’s view 
peace and this is 
represented by our 
Peace Mala. 
L5 - To explain my own 
ideas on peace. 
L6 - To understand that 
meditation can support 
inner peace. 

L1 – To explore how water 
is important to life 
practically and symbolically. 
L2 - To explore the 
significance of water in 
rituals. 
L3 – To analyse the 
importance of water in 
some Christian, Jewish and 
Muslim stories. 
L4 – To investigate water’s 
symbolism and role in 
Christian baptism. 
L5 - To explore the 
significance of water at the 
Hindu Kumbh Mela festival. 
L6 – To explore why water 
is considered precious by 
analysing quotes and 
actions. 

L1 – To describe how fire 
can symbolise 
remembrance for some 
Christian and Jewish 
people. 
L2 - To explore ways that 
fire can be used in the 
community. 
L3 – To explore how fire is 
used at the Olympics. 
L4 – To explore the 
significance of the eternal 
flame in the Jewish and 
Zoroastrian worldviews. 
L5 - To examine how Hindu 
beliefs can be expressed 
through the symbolic use of 
fire. 
L6 – To make links between 
the symbolism of fire in 
different worldviews. 

Community 
Links   

  
 

 
Visit Altrincham 

Mosque  

 

 

 

 



 

 
Prior 

Learning 
Links  

In Year 2, children learnt 
about the different places 
people speak to God at.   

Last half term, children 
looked at what makes use 
human, exploring 
spirituality, beliefs and 
having a soul.  
   

 

Last half term, children 
learnt about what morals 
are and how different 
religions have different 
moral guidance.    

Children have studied in 
EYFS and KS1 different 
religions and our school 
value of compassion and 
collaboration. 

In Year 2, children learnt 
about what candles mean 
to people and what they 
symbolise.   

Last half term, children 
learnt about how water is 
symbolic in different 
religions.    

 

Key 
Vocabulary  

• Buddhist 

• connection 

• meditation 

• soul 

• source 

 

• Buddha 

• covenant 

• guidance 

• moral 

• reasoning 

• Ten Commandments 
 

• faith 

• holy 

• inspired 

• New Testament 

• Tenak 

• Torah scroll 
 

• Symbolic 

• Peace 

• Unity 

• Harmony 

• Compassion 

• Unique 

• cleanse 

• purity  

• Shinto 

• Baptism  

• Sin  

• Kumbh Mela 
 
 

• divine 

• eternal 

• equality 

• memoriam 

• Olympic flame 

• prayer candle 

• purity 

• remembrance 

• unity 

 
 

 
 
 
 
 
 
 
 
 
 

 
 



 

 
Year 4 

 

 Autumn  Spring  Summer 
Substantive 
Knowledge 

Are all religions equal? 
(Bahá’í, Sikh, Hindu) 

 
On completion of the unit 

pupils will know… 

• People from different 
religions believe some of 
the same things. 

• There are historical links 
and connections 
between religions. 

• Stories and scriptures 
give insights about how 
to live. 

• The history of religion 
affects how people see 
their own and others’ 
communities. 

 

What makes some 
texts sacred?  

(Sikh, Hindu, Buddhist) 
On completion of the unit 

pupils will know… 

• The way scriptures are 
treated and used 
reflects beliefs about 
their meaning and 
origin.  

• The ways scriptures 
are read and used 
changes over time. 

• Stories and scriptures 
give insights about 
how to live. 

• Religious texts contain 
different types of 
writings. 

• Religious scriptures 
come from a range of 
sources and origins. 

• Religious scriptures 
are written in different 
languages and this can 
affect interpretation. 

 

Just how important 
are our beliefs? 

 (Sikh, Muslim, Jewish, 
Hindu, Christian) 

On completion of the unit 
pupils will know… 

• Sacrifice means giving 
up something valued 
for the sake of 
something else. 

• Rituals and practices 
can be based on 
religious and cultural 
roots and that often 
these are 
interconnected. 

• Being part of a 
community with 
similar beliefs is 
important to some 
people. 

• For some people 
outward expressions 
of belief are 
important for a sense 
of belonging. 

Exploring Peace 
Mala 

On completion of the unit 
pupils will know… 

• The Peace Mala is a 
bracelet which 
represents 
friendship, respect 
and peace between 
the faith and all 
people in our world. 
It cuts through 
prejudice and 
celebrates our 
differences. 

• The rainbow is a 
symbol of hope. It is 
also a symbol of the 
link between heaven 
and earth in many 
cultures and belief 
systems. 

• The word ‘mantra’ 
describes a sacred 
sound or group of 
words used in 
chanting. Mantras 
are repeated in order 
to focus the mind or 
consciousness.  

• Many cultures have 
symbols that 
represent peace.  
Some peace symbols 
have been created in 
response to events. 

Why is the Bible the 
best-selling book of 

all time?  
 (Christian) 

On completion of the unit 
pupils will know… 

• The Christian Bible is 
divided into two 
main sections: the 
Old Testament and 
the New Testament. 

• The Old Testament 
includes important 
stories, such as how 
the world was 
created, the history 
of God's people, and 
messages from 
prophets. It is also 
part of the Jewish 
holy book. 

• The New Testament 
is about Jesus—his 
life, his teachings, 
and the beginning of 
the Christian Church. 

• Christians believe 
the Bible is a special 
and holy book. It 
helps them learn 
about God, 
understand right and 
wrong, and follow 
their faith. 

Does the language of 
scripture matter? 

(Christian, Muslim, Jewish) 
On completion of the unit 

pupils will know… 

• Religious and non-
religious worldviews 
change over time for 
individuals and groups. 

• Organised and personal 
religious beliefs change 
and develop over time. 

• The way scriptures are 
treated and used 
reflects beliefs about 
their meaning and 
origin. 

• The ways scriptures are 
read and used change 
over time. 

• Religious scriptures are 
written in different 
languages and this can 
affect interpretation. 

 



 

 
Lesson 

Sequence  

L1 – To recognise that there 
are many connections 
between religious 
worldviews. 
L2 - To explain similarities 
and differences in how 
people understand God. 
L3 – To identify how some 
Sikh beliefs and practices 
reflect ideas about religious 
equality. 
L4 – To determine how Bahá’í 
teachings influence some 
practices. 
L5 - To express ideas about 
religious equality and 
harmony. 
 

L1 – To recognise how ideas 
and beliefs can be 
communicated by looking 
at different art forms. 
L2 – To evaluate 
information about 
Buddhist, Hindu and Sikh 
scriptures. 
L3 – To make connections 
with beliefs about the 
origin of scripture and how 
it is used. 
L4 – To explain why some 
religions have multiple 
scriptures by exploring the 
Buddhist Canon. 
L5 – To evaluate the 
significance of religious 
scripture to some people. 
L6 – To describe the 
importance of scripture to 
some people. 
 

L1 – To make links 
between beliefs, promises 
and commitments 
demonstrated in some 
baby welcoming 
ceremonies. 
L2 - To recognise the value 
of ceremonies of 
commitment to some 
religious and non-religious 
people. 
L3 – To reflect on whether 
commitment to beliefs can 
be shown through 
outward appearance. 
L4 – To investigate how 
commitment to beliefs can 
be demonstrated through 
diet by some people. 
L5 - To explore why some 
people sacrifice time or 
money for their beliefs. 
L6 – To describe what 
sacrifice can mean to 
some Sikh people. 

L1 - To understand what 
the Peace Mala 
represents. 
L2 - To recognise the 
rainbow is an important 
symbol in lots of 
cultures. 
L3 - To know mantras 
are used to focus the 
mind and body. 
L4 - To recognise key 
peace symbols. 
L5 - To explain how 
religions focus on 
community cohesion to 
bring about peace. 
L6 - To identify and 
demonstrate how we 
can value and celebrate 
diversity. 

L1 – To know how the 
Christian Bible came to 
exist using historical 
enquiry. 
L2 - To explore the 
contents of the Bible and 
how they were decided 
on. 
L3 – To evaluate the 
impact of people and 
events on the modern-
day Christian Bible. 
L4 – To explain the 
importance of Bible 
interpretation to many 
Christians. 
L5 - To compare the use 
of the Christian Bible in 
different churches. 
L6 – To identify ways in 
which the Christian Bible 
is relevant to some 
people today. 

L1 – To investigate the 
transition from oral tradition 
to written scripture in ancient 
civilisations. 
L2 - To understand the 
importance of religious and 
cultural languages by 
exploring Yiddish. 
L3 – To explore the 
importance of Classical Arabic 
in Muslim beliefs and 
practices. 
L4 – To consider why some 
Jewish and Muslim people 
learn the language of their 
scriptures. 
L5 - To understand the role of 
translations by exploring 
religious scripture. 
L6 – To investigate the use of 
art in some religious 
scripture. 

Community 
Links   

  
 

  Visit to All Saints 
Church  

 

Prior 
Learning 

Links  

In Year 3, children learnt 
about why fire is used 
ceremonially and what it 
symbolises.  

In Year 3, children learnt if 
scripture was central to 
religion, comparing 
different scriptures in 
different religions.  
   

 

In Autumn 1, children 
learnt about all religions 
being equal. Comparing 
similarities and differences 
between them.        

In year 3 children were 
introduced to Peace 
Mala. They are familiar 
with the golden rule and 
understand all religions 
have a peace message. 

In Autumn 2, children 
learnt about what makes 
some texts sacred, 
learning about different 
scriptures from different 
religions.    

Last half term, children learnt 
about why the bible is the 
best-selling book of all time, 
understand the importance 
of the bible to Christians.     

 

Key 
Vocabulary  

• Bahá'í 

• Bahá’ulláh 

• harmony 

• Baghavad Gita 

• Buddhist Canon 

• origin 

• commitment 

• fast 

• sacrifice 

• Mala 

• Eternity 

• Bible  

• Christians 

• New Testament  

• commentary 

• culture 

• dialect 



 

 
• merciful 

• origin 

• unity 

 

 

• revealed 

• scripture  

• significance  
 

• tradition 
 

• inter-
connectedness 

• mantra 

• chakras 

• meridians 
 

• Old Testament  

• Faith  
 
 

• diaspora 

• holy 

• linguist 

• translation 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 



 

 
Year 5 

 

 

 Autumn  Spring  Summer 
Substantive 
Knowledge 

Why do people have to 
stand up for what they 

believe in? 
(Christian, Muslim, Sikh) 

 
On completion of the unit 

pupils will know… 

• In the UK religious 
beliefs are a protected 
characteristic. 

• In some times and 
places, people did not or 
do not have religious 
freedom. 

• Some festivals 
commemorate times 
when religious freedom 
has been fought for (e.g. 
Bonfire Night). 

• Particular places can be 
significant to their 
religion based on 
scripture and historical 
events. 

• Some places are of 
particular significance 
due to historical, cultural 
and geographical 
reasons. 

 

Why doesn’t 
Christianity always 

look the same?   
(Christian) 

 
On completion of the unit 

pupils will know… 

• Some of the ways that 
history, geography and 
leadership influence 
people’s worldviews. 

• Leadership and 
authority can impact 
people’s worldviews. 

• People are inspired 
and led by others from 
within and outside 
their community. 

• Scripture can be 
interpreted in 
different ways. 

• The community or 
group someone is part 
of shapes their sense 
of belonging. 
 

What happens when 
we die? (part 1) 

 (Jewish, Christian, Muslim 
Humanist) 

 
On completion of the unit 

pupils will know… 

• People have different 
beliefs about what 
happens when we 
die. 

• Some people believe 
in God, who may 
judge their actions 
when they die. 

• Some people believe 
in life after death and 
others may believe 
death is the end of 
our life in any form. 

• Funeral practices 
often reflect beliefs 
about life after death. 

• Funerals can be 
important to help 
people grieve. 
 

What happens 
when we die?  

(part 2) 
(Hindu, Buddhist, Sikh) 

 
On completion of the unit 

pupils will know… 

• Many people who 
are not religious 
believe in some form 
of afterlife. 

• Some people believe 
they will be 
reincarnated in a 
different form after 
death. 

• Ideas about the 
afterlife come from 
many sources. 

• Beliefs about life 
after death can 
affect how people 
choose to live their 
lives. 

• Funerals can be 
important times for 
communities to 
support one another. 
 
 

 
 
 

Who should get to 
be in charge?  

 (Muslim, Sikh, Christian) 

 
On completion of the unit 

pupils will know… 

• There are different 
ways to decide who 
becomes a leader or 
authority 
(democracy, 
bloodline) and these 
are not always 
agreed on. 

• Religious laws are 
created from sacred 
texts, teachings and 
traditions of a 
particular faith. 

• Religious laws hold 
authority for many 
people and are 
considered 
commandments or 
guidance from God 
or a higher power. 

• These laws can help 
guide how people 
live their daily 
lives—like how they 
pray, what they eat, 
how they treat 
others, and how 

Why are some places in 
the world significant to 

believers?  
(Christian, Jewish, Buddhist, 

Muslim, Sikh and Hindu) 

 
On completion of the unit 

pupils will know… 

• Some of the ways that 
history, geography and 
leadership influence 
people’s worldviews. 

• Reasons for some 
people taking part in 
religious practices 
including belief, culture, 
tradition and obligation. 

• Some places are of 
particular significance 
due to historical, cultural 
and geographical 
reasons. 

 



 

 
they celebrate 
special days. 
 

Lesson 
Sequence  

L1 – To recognise the 
importance of religious 
freedom by interpreting news 
reports. 
L2 - To consider the 
challenges some religious 
figures faced by looking at 
Jewish, Christian and Sikh 
stories. 
L3 – To explain why Bandi 
Chhor Divas is celebrated by 
many Sikhs.  
L4 – To consider how the 
meaning of festivals can 
differ by exploring the origin 
of Bonfire Night. 
L5 - To explain how and why 
people stand up for what 
they believe in. 
 

L1 – To assess the 
significance of Jesus to 
some of his followers. 
L2 – To recognise factors 
that influenced the spread 
of Christianity. 
L3 – To identify some of the 
features of a Catholic 
church. 
L4 – To recognise why 
Christianity changed over 
time. 
L5 – To consider the impact 
of Christian practices. 
L6 – To appreciate that 
culture and tradition can 
influence the way Jesus and 
Christianity are portrayed 
around the world. 

L1 – To recognise the 
significance of the soul in 
people’s beliefs about the 
afterlife and its role in 
Abrahamic worldviews. 
L2 - To explore some 
Jewish beliefs about death 
through the concept of 
purgatory. 
L3 – To explore Muslim 
beliefs about the afterlife 
by investigating sources. 
L4 – To explain what 
funerals can mean in 
different worldviews. 
L5 - To explore the role of 
forgiveness for some 
people in different 
worldviews. 
L6 – To recognise the 
significance of Dia de los 
Muertos for some Catholic 
people. 

L1 - To explain some 
Dharmic beliefs about 
the soul. 
L2 - To recognise beliefs 
about samsara and 
reincarnation in some 
Dharmic religions. 
L3 - To recognise factors 
that may contribute to 
someone breaking the 
cycle of reincarnation 
and samsara by 
exploring varnas. 
L4 – To describe how 
certain practices and 
traditions may help a 
Sikh person cope with 
the death of someone. 
L5 - To express ideas 
about enlightenment 
based on Buddhist 
beliefs. 
L6 - To express ideas 
about enlightenment 
based on Buddhist 
beliefs. 

L1 – To explore the 
creation of laws and 
teachings within 
communities. 
L2 - To recognise 
different ways leaders 
might be selected. 
L3 – To explore where 
some religious laws might 
come from. 
L4 – To understand how 
Sikh Gurus were selected 
and the qualities valued 
in Sikh teachings. 
L5 - To explore leadership 
qualities through the 
examples of historical and 
religious leaders. 
L6 – To learn about Guru 
Gobind Singh’s leadership 
and the Guru Granth 
Sahib’s role in the Sikh 
worldview. 

L1 – To consider whether 
height can make a place 
significant by exploring how 
some people understand and 
use mountains. 
L2 - To identify the 
importance of Jerusalem to 
some Jewish, Christian and 
Muslim people. 
L3 – To identify examples of 
the Sikh Gurus’ teachings by 
exploring the Harmandir 
Sahib. 
L4 – To investigate the 
significance of the River 
Ganges for religious and non-
religious people.  
L5 - To find out about beliefs 
by investigating relics. 
L6 – To evaluate who should 
have access to significant 
places. 

Community 
Links   

  
Visit to Holy Angels 

Church 

 

  
 

 

Prior 
Learning 

Links  

In Year 4, children learnt 
about if all religions are equal 
and explored how they are 
connected to one another.  

In Year 4, children learnt 
why the bible is the best-
selling book of all time. 
Learning where the Bible 
came from and its 
importance to Christians.  

Last half term, children 
learnt why Christianity 
doesn’t always look the 
same. Reviewing Christian 
practices.          

Last half term, children 
learnt about what 
happens when we die. 
Focussing on the 
understanding of funeral 
and the afterlife.  

In Autumn 2, children 
learnt about why 
Christianity doesn’t 
always look the same. 
Reviewing Christian 
practices.              

Last half term, children learnt 
about different leaders within 
religions and how laws were 
created and followed.  

 



 

 
   

 
Key 

Vocabulary  

• atheist 

• Bandi Chhor Divas 

• denomination 

• devotion 

• discrimination 

• interpretation 

• liberation 

• prejudice 

• religious 

• tolerance 

 

• crucifixion 

• denomination 

• Holy Spirit 

• pilgrimage 

• portrayal 

• sacraments 

• succession 

• The Trinity 
 

• Abrahamic 

• interpretation 

• portrayal 

• Yom Kippur 

• Purgatory  

• Sources 

• Forgiveness  

• Dharmic 

• enlightenment 

• karma 

• liberation 

• moksha 

• mukti 

• reincarnation 
 

• Commandments 

• succession 

• Laws 

• Hadith 

• Guru 

• Ji 
 
 
 

• Cleansing 

• Covenant 

• Descendants 

• Diaspora 

• Exile 

• Holy 

• Pilgrimage 

• Relic 

• Sacred  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
Year 6 

 

 

 Autumn  Spring  Summer 
Substantive 
Knowledge 

Why does religion look 
different around the 

world? (Part 1)  
(Jewish, Muslim, Christian) 

 
On completion of the unit 

pupils will know… 

• People from the same 
organised worldview 
often hold the same key 
beliefs but may interpret 
and express them 
differently. 

• There are many reasons 
for some people taking 
part in religious 
practices including 
belief, culture, tradition. 

• Some people use stories 
about how others 
became close to God to 
guide them in achieving 
the same aim. 

• People disagree on 
whether ancient writings 
are still relevant to 
modern life. 

 

Why does religion 
look different around 

the world? (Part 2)  
(Hindu, Sikh, Buddhist, Jain) 
 
On completion of the unit 

pupils will know… 

• Some places are 
valued by certain 
people due to things 
that have happened 
there. 

• The same guidance or 
scripture can be 
interpreted differently 
by people. 

• Shared practices can 
be important to give 
some people a feeling 
of belonging.  

• Particular places can 
be significant to their 
religion based on 
scripture and historical 
events. 

Why is it better to be 
there in person? 

 (Muslim, Jewish, 
Christian, Humanist) 

 
On completion of the unit 

pupils will know… 

• Pilgrimage is a 
journey to a place of 
religious significance. 

• Pilgrimages are an 
important part of 
some people’s life. 

• Pilgrimage helps 
some people to feel 
close to God. 

• Visiting a place of 
personal, religious, 
cultural or historical 
significance can have 
a special meaning for 
many people. 

• Experiencing a 
pilgrimage together 
can help some people 
feel a sense of 
community and 
belonging. 
 

Why is there 
suffering? (Part 1)  

(Jewish, Christian, 
Zoroastrianist, Buddhist) 
 

On completion of the unit 
pupils will know… 

• Free will means a 
belief that humans 
are able to make 
their own choices 
and determine their 
own fate.  

• Some people may 
use religious 
practises (e.g 
prayer, worship,) to 
help them in times 
of suffering. 

• Within and 
between religious 
and non-religious 
groups teaching 
about challenging 
issues can be 
contradictory and 
controversial. 

• Ideas and beliefs 
about suffering 
come from many 
sources. 

 
 
 

Why is there 
suffering? (Part 2) 
 (Shinto, Buddhist, Sikh 

Humanist) 
 

On completion of the unit 
pupils will know… 

• Buddhist teachings 
focus on the Four 
Noble Truths and the 
Eightfold Path.  

• A core belief is that 
suffering is caused 
by humans’ cravings 
or feelings of not 
being satisfied and 
that the roots of all 
suffering are greed, 
ignorance and 
hatred. This is 
sometimes referred 
to as the three 
poisons.  

• Buddhists try to 
overcome the three 
poisons to reach 
enlightenment. They 
do this by following 
the Eightfold Path, 
which teaches them 
to think, speak, and 
act in the right way. 

• Shinto is a Japanese 
religion that believes 

What place does 
religion have in our 

world today?  
(Multiple worldviews) 

 
On completion of the unit 

pupils will know… 

• Some of the ways that 
culture, history, 
geography and tradition 
influence people’s 
worldviews. 

• Some places are valued 
by certain people due to 
things that have 
happened there. 

• People from the same 
organised worldview 
often hold the same key 
beliefs but may interpret 
and express them 
differently. 

• Some people may find 
religious spaces special 
even if they are not part 
of that religion. 

 



 

 
in kami – spirits or 
gods found in nature 
and the world 
around us. There are 
many kami, not just 
one god. They can 
be found in things 
like rivers, 
mountains, trees, 
and even weather. 

Lesson 
Sequence  

L1 – To recognise the 
importance of words used to 
describe God. 
L2 - To identify the 
similarities and differences 
between some Abrahamic 
religions. 
L3 – To identify why some 
mitzvot have been adapted.  
L4 – To explain reasons why 
traditions can vary within a 
religion. 
L5 - To recognise how some 
religious practices are 
influenced by both culture 
and scripture. 
L6 - To discuss reasons why 
someone may choose to 
cover their hair. 
 

L1 – To explore how places 
can influence the worship 
of different Hindu deities. 
L2 – To explore how some 
people maintain their 
Hindu identity in the UK. 
L3 – To reflect on what it 
means to be part of the 
Sikh community by 
exploring different personal 
experiences. 
L4 – To analyse and 
understand festivals of light 
from different worldviews. 
L5 – To compare how 
Buddhist teachings 
influence daily life for a 
monk and lay Buddhist. 
L6 – To make links and 
comparisons between 
different meditative 
practices performed by 
some Buddhists. 

L1 – To explore the factors 
that can shape someone’s 
experience of a religious 
or non-religious event. 
L2 - To understand the 
significance of places for 
some Jewish and non-
Jewish people. 
L3 – To evaluate the rules 
around attending 
significant places.  
L4 – To consider the 
challenges that many 
Muslims may face when 
travelling to Makkah. 
L5 - To understand the 
significance of attending a 
non-religious event as a 
Humanist. 
L6 – To explore the 
concept of pilgrimage and 
its relevance in the UK. 

L1 - To explain some 
causes of suffering by 
exploring scripture and 
experience. 
L2 - To understand the 
concept of free will 
through exploring 
scripture. 
L3 - To investigate 
beliefs about human 
wrongdoing through 
religious perspectives. 
L4 – To explore beliefs 
about suffering and 
goodness through 
scripture and personal 
responses. 
L5 - To explore different 
beliefs about God’s role 
in suffering. 
L6 - To examine how 
teachings about Jesus 
affect some Christian 
responses to suffering. 

L1 – To consider how 
people’s beliefs influence 
their response to 
suffering. 
L2 - To interpret the 
Buddhist concept of the 
Second Noble Truth using 
the story of Kisa Gotami. 
L3 – To explore how the 
Four Noble Truths can 
help some Buddhists 
respond to suffering. 
L4 – To recognise how the 
belief in Hukam can help 
some people in difficult 
times. 
L5 - To discuss how some 
Shinto followers believe 
suffering can be 
prevented. 
L6 – To recognise how 
responses to suffering 
vary using stories, beliefs 
and practices. 
 

L1 – To express a personal 
worldview through art. 
L2 - To interpret the religious 
make-up of the UK by 
examining census data. 
L3 – To compare the use of 
places of worship locally and 
elsewhere in the UK. 
L4 – To investigate the spread 
of religion across the world 
using maps and data. 
L5 - To discuss the 
importance of freedom of 
religion and belief 
by analysing different 
scenarios. 
L6 – To explain the 
importance of learning about 
religions and worldviews 
through real-life examples. 

Community 
Links   

    
 

 



 

 
Prior 

Learning 
Links  

In Year 5, children learnt 
about why some places in the 
world are significant. Identify 
key significant places for a 
range of religions across the 
world.   

In Year 4, children learnt 
why the bible is the best-
selling book of all time. 
Learning where the Bible 
came from and its 
importance to Christians.  
   

 

In Year 5, children learnt 
why some places in the 
world are significant to 
believers. They explored 
different sacred places in 
the world belonging to 
different religions.           

In Year 3, children 
explored the concept – 
where do our morals 
come from? Identifying 
what a moral is and how 
they are used in some 
religions as guidance.    

In Year 3, children 
explored the concept – 
where do our morals 
come from? Identifying 
what a moral is and how 
they are used in some 
religions as guidance.    

In the Autumn term, children 
learnt why religion looks 
different around the world 
and how practices vary within 
the same religion.   

 

Key 
Vocabulary  

• Abrahamic religions 

• Charedi 

• kippah 

• kippot 

• melacha 

• melachot 

• monotheist 

• niqab 

• omniscient 

• Sephardi 

 

• diversity 

• Jain 

• Worldviews 

• Practices 

• Teachings  

• Deities  
 
 

•  Hajj 

• secular 

• pilgrimage  

• Makkah 

• Significant places  

• Factors  
 

• contradictory 

• free will 

• suffering 

• temptation 

• scripture 

• perspectives  
 

• Ancestors 

• Hukum  

•  Kami 

• Soul  

• census 

• discriminate 

• diversity 

• protected characteristics 

• religious 

• secular 

 

 

 
 


