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Our Vision

At Elmridge Primary School, inclusion is at the heart of everything we do. Our school
values of Care, Challenge and Collaboration guide our decisions, our relationships and
our provision for every child.

We recognise that autism is a natural part of human diversity. Every autistic child brings
their own strengths, interests, talents and ways of experiencing the world. Our aim is
not to change autistic children to fit our school; instead, we continually develop our
school so that every child feels safe, understood, valued and able to thrive.

As members of Bright Futures Educational Trust, we are proud to support the Trust's
Autism Champion initiative. Through this work we will promote understanding,
challenge misconceptions and build a culture where autistic pupils and their families
feel respected, included and celebrated.

Understanding Autism

Autism is a lifelong neurodevelopmental difference that affects how people experience,
understand and interact with the world around them.

Every autistic person is unique. Some children may need significant supportin school,
while others may require only small adjustments. Autism presents differently in every
individual and no two autistic children will have the same profile of strengths and
needs.

Autistic pupils may experience differences in areas such as:
e communication and interaction
e sensory processing
e social understanding
e emotional regulation
e flexibility of thinking
e executive functioning, including organisation and planning

Alongside these differences, autistic pupils often demonstrate many strengths
including:

e honesty and fairness

e creativity

e excellent memory

e attention to detail

e deepinterests and expertise

e perseverance

e original thinking

e strong problem-solving skills



/7\‘\ Elmridge

\ |?},‘ Primary School

NGL/ e Elmridge Primary School
Autism Strategy 2026-2027

At Elmridge, we seek to recognise both strengths and areas where additional support
may be helpful.

Autism is more than a diagnosis...

Many autistic children arrive in school without a diagnosis. Some may receive a
diagnosis later in childhood, while others may never receive one.

A diagnosis should never be the starting point for support. If a child demonstrates needs
that suggest they may benefit from autism-friendly approaches, we will provide
appropriate support regardless of whether a formal diagnosis has been made.

Research has shown that autistic girls are more likely to remain unidentified during
childhood or receive a diagnosis later than boys.

Many girls learn to "mask" or camouflage their differences by copying peers,
suppressing behaviours or working extremely hard to fit in socially. Whilst this may
make difficulties less obvious, masking can be exhausting and may contribute to
increased anxiety, low self-esteem and emotional distress.

Similarly, some autistic children who are academically successful or socially quiet may
also be overlooked because their needs are less visible.

At Elmridge we are committed to recognising the full diversity of autism and ensuring
that pupils who may be masking or whose needs present differently receive
understanding and appropriate support.

Our Commitment

We will:
e celebrate neurodiversity across our school community
e work in partnership with families
e listen to autistic pupils and value their voice
e make reasonable adjustments to remove barriers to learning
e provide staff with ongoing professional development
e promote positive understanding of autism amongst all pupils
e challenge stereotypes and misinformation
e ensure autistic pupils have equal opportunities to participate in all aspects of
school life

Building an Autism-Inclusive school

Creating an autism-inclusive school is everyone's responsibility.
We will continue to develop:
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Inclusive classrooms

Teachers will use strategies that benefit all learners, including:
e clearroutines and expectations

e visual supports where appropriate

e predictable classroom environments

e flexible approaches to communication

e reduced unnecessary sensory overload

e opportunities for movement and regulation

e structured transitions

Positive Relationships

We will encourage curiosity, kindness and acceptance through:
e inclusive language

e respectful conversations about difference

e celebrating individual strengths

e promoting empathy rather than sympathy

Working with Families

e Parents and carers know their children best.

e We will work collaboratively with families, valuing their expertise and ensuring that
support is developed together.

Autism Champion

The Autism Champion will work alongside staff to:
e promote autism acceptance across school
e share currentresearch and good practice
e support colleagues with practical strategies
e signpostfamilies to appropriate support
e lead awareness events
e monitor progress against our Autism Strategy

The Autism Champion will work collaboratively with staff across Bright Futures
Educational Trust to develop consistent inclusive practice across our schools.

Priorities for 2026-27

Priority 1

Increase staff knowledge and confidence.

Staff receive autism-focused professional
development.

Autism information is shared regularly
through teacher / teaching assistant staff
meetings.

New staff receive autism guidance during
induction / transition.
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Priority 2

Develop autism acceptance across the
whole school.

Whole-school assemblies celebrate
neurodiversity.

Classes participate in World Autism
Acceptance Month activities.
Age-appropriate books featuring autistic
characters are available across school.
Pupil voice demonstrates increased
understanding and acceptance.

Priority 3

Improve classroom environments.

Autism-friendly classroom audit completed.
Visual supports available where
appropriate.

Sensory and regulation strategies
consistently implemented.

Staff identify and reduce unnecessary
sensory barriers.

Priority 4

Strengthen pupil voice.

Autistic pupils contribute to decisions about
support.

Pupil questionnaires inform future
developments.

Individual strengths and interests are
celebrated.

Priority 5

Develop partnerships with families.

Parent information shared throughout the
year.

Autism Champion available to signpost
support.

Parent feedback gathered annually.

Priority 6

Improve early identification.

Staff understand how autism may present
differently across individuals.

Increased confidence recognising possible
masking behaviours.

Appropriate referrals made where required.
Children receive support based upon need
rather than diagnosis alone.

Celebrating Autism Throughout the Year

Rather than focusing on a single awareness day, Elmridge will promote autism
acceptance throughout the academic year.
Possible activities include:

World Autism Acceptance Month (April)
World Autism Acceptance Day (2 April)
assemblies celebrating neurodiversity
recommended book lists

pupil ambassadors / representative
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e parentinformation sessions

e staff CPD

e celebrating autistic role models

e displays focusing on strengths and achievements
e sharing experiences through pupil voice

Measuring Impact

Success will be measured through:
e pupilvoice
e parentfeedback
e staff confidence surveys
e classroom learning walks
e inclusion audits
e attendance and wellbeing where appropriate

Autism Champion annual review

Our strategy will be reviewed annually to ensure that it continues to reflect current
research, best practice and the needs of our school community.

Ultimately, success will be seen when autistic pupils feel that they belong, are
understood, and can flourish as themselves within the Elmridge community.
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APPENDIX A
Autism-Friendly Classroom Checklist

At Elmridge Primary School, we recognise that an autism-friendly classroom benefits all
children. Small, thoughtful adjustments can reduce barriers, increase predictability and
help pupils feel safe, regulated and ready to learn.

This checklist is intended as a tool for reflection rather than a list of requirements. Not
every strategy will be appropriate for every child. The most effective approach is to know

the individual child, listen to their voice and work collaboratively with families and
colleagues.

Our values of Care, Challenge and Collaboration underpin our approach.

1. Predictability and Routine

Vv Consider...

1 Is the daily routine clear and predictable?

(1 Is avisual timetable available where it would be helpful?

1 Are changes to the usual routine communicated in advance wherever possible?
1 Are transitions clearly signposted?

I Are pupils given sufficient warning before an activity finishes or changes?

1 Are instructions clear, concise and broken into manageable steps?

1 Do pupils know what is expected of them?

1 Are unfamiliar activities explained before they happen?

2. Sensory Environment

Autistic pupils may experience sensory information differently. What feels like a minor

background noise, bright light or strong smell to one person may be overwhelming for
another.

Vv Consider...

[ Is unnecessary background noise minimised?

[1 Are there areas where pupils can work with reduced distractions?

[l Is lighting comfortable and not unnecessarily harsh?

O] Are strong smells avoided where possible?

[ Is the classroom visually organised rather than excessively cluttered?
[1 Are displays purposeful and not overwhelming?

1 Are pupils able to access appropriate sensory or movement breaks?
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1 Are sensory preferences identified for individual pupils?
1 Are sensory tools available where they form part of an agreed support approach?

Are pupils supported to recognise when their sensory environment is becoming
overwhelming?

3. The Physical Classroom

v Consider...

I Is furniture arranged consistently and predictably?

1 Are pathways clear and easy to navigate?

1 Are resources stored in clearly labelled and consistent places?

[1 Can pupils easily identify where they should sit or work?

1 Is there a quieter area available when appropriate?

1 Is the classroom organised so that pupils can become increasingly independent?
1 Are important resources easy to locate?

Are pupils able to move around the classroom safely without unnecessary
obstacles?

4. Communication

Vv Consider...

1 Are instructions clear and specific?

[ Are instructions broken down into manageable steps when needed?

[1 Are key instructions supported visually where appropriate?

[ Is enough processing time given after asking a question or giving an instruction?
[1 Are pupils given alternative ways to communicate when appropriate?

L1 Are figurative language, sarcasm and idioms explained when necessary?

Do adults avoid assuming that a pupil has understood simply because they have not
asked for help?

1 Are expectations communicated rather than relying on implied social rules?
5. Regulation and Emotional Wellbeing

Vv Consider...

1 Do pupils have access to appropriate regulation strategies?

[ Are movement breaks available where needed?

1 Are adults aware of individual triggers and early signs of dysregulation?

[1 Are pupils taught strategies for recognising and managing their emotions?
[l Is there a calm space or quieter area available where appropriate?
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Are regulation strategies viewed as a way of supporting learning rather than as a
reward or punishment?

1 Are pupils given time and space to recover following periods of overwhelm?

Are adults careful not to interpret distress behaviours simply as "negative"
behaviour?

6. Learning and Independence

v Consider...

1 Are tasks broken down into manageable steps when required?
L1 Are examples or models provided?

1 Are pupils shown what a finished piece of work should look like?
1 Are visual prompts available where useful?

Are choices limited and clearly presented when too many options may be
overwhelming?

Are pupils supported to develop independence rather than becoming reliant on
adults?

1 Are strengths and interests used to support engagement?

O Are pupils given opportunities to demonstrate their learning in different ways where
appropriate?

1 Are adjustments made without unnecessarily lowering expectations?
7. Social Interaction

Vv Consider...

L1 Are social expectations explicitly taught rather than assumed?

1 Are pupils supported to understand group activities and turn-taking?
L1 Are opportunities for social interaction structured where necessary?

Are autistic pupils given genuine opportunities to participate rather than being
expected to simply "fitin"?

1 Are differences in communication and interaction respected?
[1 Are peers taught about kindness, acceptance and difference?
1 Are pupils protected from social exclusion?

1 Are friendships supported without forcing particular social behaviours?

8. Transitions and Unstructured Times

Transitions and less structured parts of the school day can sometimes present greater
challenges than lessons.
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Vv Consider...

1 Are transitions between lessons predictable?

1 Are pupils given warnings before transitions?

1 Are changes to rooms, adults or activities communicated clearly?

[J Are lunch and breaktime routines understood?

1 Are less structured activities supported where needed?

1 Are pupils prepared for assemblies, trips, visitors and special events?
[1 Are changes to the school environment explained in advance?

Autism-friendly does not mean autism-specific.

Many of the adjustments that support autistic pupils also benefit children with ADHD,
speech and language needs, anxiety, sensory differences, EAL and many other learning
differences.

Our goal is not to create a separate environment for autistic pupils.
Our goalis to create a classroom where difference is expected, understood and
accommodated.
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APPENDIX B
UNDERSTANDING AUTISM AT ELMRIDGE

OUR APPROACH
Inclusion is at the heart of everything we do. Autism is a lifelong neurodevelopmental difference that
affects how a person experiences, understands and interacts with the world. Every autistic child is an
individual, with their own strengths, preferences and needs.
Our aim is to remove barriers so every child can belong, participate, learn and flourish.

UNDERSTAND
Autism can affect
communication, social

and flexibility.

RECOGNISE
Look beyond behaviour. A child
may be communicating that
interaction, sensory processing|something is too much, unclear
or overwhelming.

SUPPORT
Small, thoughtful
adjustments can reduce
barriers and help children feel
safe, regulated and ready to
learn.

WHAT MIGHT AUTISM LOOK LIKE?

Communication: understanding spoken language;
expressing ideas; interpreting tone, facial
expressions or body language.

Social interaction: friendships; group activities;
conversations; understanding unspoken social
rules.

Sensory processing: differences in response to
noise, light, touch, smells, movement or busy
environments.

Flexibility & regulation: coping with change;
transitions; strong emotions; routines; processing
time.

REMEMBER...

Autism does not look the same in every child. A
child may have significant needs in one area and
few or no difficulties in another.

AUTISM IS NOT ALWAYS OBVIOUS

Some children, particularly girls and academically
able children, may be overlooked because their
differences are less visible. Some children mask or
camouflage by copying peers, suppressing
behaviours or working extremely hard to appear as
though they are coping.

A child who appears calm or socially successful
imay still be experiencing anxiety, exhaustion or
sensory overload.

LOOK BEYOND THE BEHAVIOUR
A child who refuses, withdraws, becomes upset,
struggles to transition or appears unable to follow an
instruction may be communicating:
e Thisistoo much.
e |don'tunderstand.
I need more time.
Something has changed.
The environment is overwhelming.
I need help to regulate.

[ ]
DIAGNOSIS IS NOT THE STARTING POINT
A child does not need an autism diagnosis to benefit
from an autism-inclusive approach. If we identify a
barrier to learning, communication, participation or
wellbeing, we consider what support the child
needs.

WHAT CAN WE DO?

Be predictable — clear routines and warnings about
change.

Be clear — concise instructions, manageable steps
and processing time.

Consider sensory needs - noise, lighting, movement,
smells and clutter.

Support independence - use visual prompts and
scaffolding.

Respect communication differences — children may
communicate in different ways.

Focus on strengths - interests, talents, creativity and
achievements.

Listen — ask what helps and what makes the child
feel safe.

WE ASK:

“What can we change about our classroom so this child can thrive?”
CARE ¢ CHALLENGE « COLLABORATION
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